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. . ' PERSPECTIVES IN INDIAN EDUCATION e

“The history of Indian people in thk United States has a special character definqd’
by lepal statutes, philo@ophical and cul&ural congideratiogg and a compl€x system

of persistence or viability elementsg pé?éh;igr to the Indian society. For thesg~

reasons, any discussions of, or recommeqdn?%gng for Indian education for the fiext

decade or reneration mugd be made with“ ul1tEy§tcness of the special statys of Indian
comnunities and particalar factors of v“g}lit§ tbpt determirte cultural 4ntegrity and

strenpth for a people. Lo L

Indian educatjon in the future is part of the con&iﬁpum of history. Yet challenges

f facingy Indian people in the immediate years ahead are nearly unprecedented in scope.
.and dynanics of change. One nust reconcile the momﬁngum‘dﬁ previous policieg-and
programs that flow from the past with current envixonbpﬁks q@g newly forming trends

of change. Hidden or emerping resources of- the Indiaﬁ'@ﬁhmpn%@y are keys to any hdpe
for innovative and ‘significant education reform that .fuétion for, and fulfill the
ced of,; these commuaities. Traditional skills must be Osdﬁ@by“lqdian people in
ique_prograns that deal with the concussion effect of social change intermal to the
In\lian commufity; experts,’and consultants will come and go, Some providing major
asdistanchyto Indian communities, others not; in either case, fhe outside exnert is a
transient element in community development. In short, the Indian’@gmmunity nmust be
allpwed to marshall s résources and affply them in a full range of*educational activity
and program development; they must be allowed to develop programs th&;\are realiza-
tions of sclf-actualized strength in determining the 'destiny of their‘gormunities and *
personal, lived., =~ o , . . N :
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v Indfan education must comprehend the total range of prograns affecting eaﬁly child- } o
* °  hood, elementary, secendary and higher education; the- implications for spegial

edication (exceptional children and adult education) are vast and profound.i These are

prgsumed eleftents in this paper. o . ;{\. S I

{ <

/ Eid -
Iﬁdian education nust be viewed in context with major perspectives that include:
';"’ , ' » . \ .
I (1) - Description of.'"environments' and the effect of such environments on \
Indian education. These enviromments include: relationships with exteraal
agencles by tribes; impinging elements of population growth (megalopolis) on o
previously well-defined entities; psycholopical environments (the pluralistic |
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socicty at large wg. the pluralism of Amcrican Indian sodiety) & professional
research in history, anthropolosy, dducarion ard its influence on national

_ policy reparding assimilation, or pluralism as a basis for dealing with Indian -
"> _communities (concormitantsq Dawes Act, Meriam Report, Collier Era, Ternmination

\TRMQS:;\::: Frontier Self-Detdrmination).
{2) Diseussion of the trends and movements affecting Indian education inclydipg:

"gelf-determtnation” (cencommitant: local control of education); decentralized
nature of national affairs('revenue sharing® phenomenon) with the accompanying
increased rulationghtgs between states and Indian comuunities; demographis’ clfanges,
including on-rescrvaticn.ubanism, return of the relocation persons of the 1950's

to reservations: the rise af en-reservation cconomic development projects that
represent access mechanisms to a previously tightly controlled perimeters’ of a
closed Indian dultural life; "emerning nations! phenomenon among Indian communities
(conﬁbant nt: - "revolution of ,rising expectations' and sclf-detetrmination movement,
all inddTating {ormation of new institutions or significant;m4@ification of
traditjonal systems). '

v

A

(3)F A review of the apgncies and factors that determine the direction of [Indian
education reform and direction. Among these arc: sipgnificance of federal| funding
and the fluctuations of such funding in carrying out locally determined prozransg )
the manner in which national policy -- liberal or conservative -- influcnces the
development of Indian cducation; the issue of "federal trust responsibility' as a
tenuous element in achievinm local community control and.development in pencral

and educational progran development; professional cducators, materials developersg
tecacher training, accreditation acencies and the determination of functional programs
defined by the Indfan cormunity. Fmerpence and utilization of new institutions and
agencies within-traditional systens, such as the Indian c6%munity college con-
sortium, the BIA Higher Education units (Haskell Irdian Junior College, Institite

of American Indian Arts and Southwestern Indian Polytechnic Institute).

(4) Based on asscssments of these factors, forces and trends, considerations must
be given to how Indian communities can accomplish the determination of education
progran objcctives and for implementation ‘approaches to’' such objectives:

.

a. inventory process of human and material resources, particular to

. KN )
the tribes, and taking into account relative tribal, local and . .
, sstate and national factors. 5 '
. b. clarification of internal (emf{c) and external (etic) cultural factors C
- 4n determination of education\programs (goals, designs and measure-
. - ments). A new role for applicd research. *' - _ -
- ¢. survey assets and linitations of local program capability for develop- \\\S\Q
s _ ment, considering relationships with external agencies for "
-assistance/support. I ; oo :UMMﬁ“MNNN
: g;’ develop rapid access to Exis$ing inventories of human and material

" , resources, cxemplary programs and other program data for orderlyl
dissemination to users. i

- 1 oy

- We mudt discover ways to fully implement long standing recommendations for In ﬂ%n
education. A basic premise of this challenge is how to validate thd traditional

sources of knowledyge and utilize the functional techniques of ‘traditioqal Indian i
culture in contemporary designs and developnents of education al ‘programs. Unless .
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the Indian community can-recognize that it haé"direct and
educational program, it is likely.we will duplicate the reconn
and fail to achieve any progress in meeting- unique needs of Indtan pecpple in the
2Lst century. ‘ 0 ‘
’
As earlx as 1928, onec: of the most comprehansive\\tudies on Indjén program administra-
tion was completed. fThe Meriam Report contained specific re mmendations on' the
-education of Native Americans. Recomendations anpeared suth as -greater community
involvement, cultural contributions to the educationa} prbcess, including more’
> relevant curriculum, use of Indian lanquaaes and- bettcp/teache: tra ningmin relation
to Indian. culture. These recomaendations 1f fully ncorporated inxthe educational
. approaches might have offset such observations as t)e following, contained fn the.
Meriam study: » e

>

~ - AN

The belief has apparently been that the shortest road to- e
.civilization is to take children away from their parents )

and insofar as posgible to stamp out the old Ind}an life.

The Indian comnunkcy activities have often been opposed

o if not suppresscdz.... the action taken has often been

the radical one of' attempting to destroy zather than the
educational process of eradual modification and develop-
ment.: (Weriam 1928 15¥. [emphasis added.) ‘

in the last few months, Congress inacted the so- called “Indian Self-Deatermination
and Education Assistapce Act (S. 1017)." That act contains gthe following preamble:
. - Y . ' .
/
An Act. y' promote maximum Indian participation Yn the ,
government and cducation of the Indian people; to provide
for the £ull participation of Indian tribes in pr arams
and seréices conducted by the federal government r |
Indiang and to encouraqe the development of the human re-
0 sources of the Indian people; to establish a program of
assistancg to upgrade Indian education; to°suoport the
rignﬁ of Indian citizens to control their own educgtional
actjvities; to train pruféssionals in Indian education;
to establish an Indian youth inte provram..........
{ ? -
~In Dccember, 1974, another action was taken Congress which has beari&g on our
discussion. This action established the American Indian Policy Review Commission.
S8me consider this Comnisqion as - the successor .to the Meriam Report investigations
which ushered in the s?-called Indian New Deal of the 1930's.

Thgae actions are timely, logical and long awaited in the history of Indian affairs.
However, ‘passage of ledislation does not always guarantee the needed changes.
1 .
If we consider the significance of the Meriam Report and the subsequent golities and
programs of the 1930-50 period, one fact emerces: there’was limited and short- '
1ilved alteration to program structures in govefnmental agencies which werc to
. ¥espond to such potentiglly innovative and develop viable programs. One need
‘only review the history land circumstances surrounding the educational modifications
- which were to support, political institutional change under the Indian Reorganization’
¢ Act.' The period of" hili rd Beatty is prominent by its ‘somewhat anomalous watershed
chaxacter Bilinnual educational materials and in-service teacher training pro-
‘grams that partially satfisfied nceds for special cultural ‘education preparation
and other activities werp part of that era. ‘ i _ .

e 4
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I cite these events as a reminder of the szjléu, history of programs fhat were
s often described in the terminglogy of self- determination and local wontrol By

o 1944 opponents to the innovations of John Collier wor the day. \ * Ao
. A :
\“ ' An Jarticle appeared in the publication The A-ierican Indian in 1944 which summarivcd o
\ ppe
SN the situation at the cloée -of an important era:
\ i \
JIn referen{é to conterns and approaches in _handling the . \

Indian prqﬁrams to -date.) The hard boiled approach has
just cropped up in Conpress’. The Indian ousht to be
, turned loose immediately even if it méans ‘starvation for
° N large numbers. Neither of these attitudes 1is realistic
\ ' -[refert&ng to sentimeﬁ{al approaches = and the Congressional

N positlon]

~The fpdian problem must be viewed objectfvely in'1its social o
. and’ oqonomic terms: For .these folk people have ways of ’

S life which are radically different from ours. Their cul- '
“s._. tufes must be thoroughly understood so that the differences "
TR . Jndy be construgtively used in alministration. The close o

© knship frouvs, the natural communitiecs and other socia
rouptazs are stifl of binding impontance in the mg; ority . .

{ Reservition societies.. Both missionary and Govgrnment
ave fourht ?heqsbifstitutions as hindrdnces to prqgress.
'Only recently“have\we seen that t%ey can be potent tools
4 4n the reestablishment :of morale apd in the successtul

! initiatio# of many ﬁrograms wbich ave previously failed.

There is nA question but that drastic chanees. in the mode
of living lwere néFessary for most Amgkican Indian tribes.
. They had to mect ¢hanqed conditions. Reﬁnntly,.[i e., .

¢ ~ _Collier period] a new and more constructive\molicy which
f secks to reorpanize Reservation sogieties on ‘an economically
; sound basis has been {nitiated. Whether #t can Béwcarried'
. [*\\ through: to success remains to be $een. But certainly, this

is not time to abandon the whole effort. (Scudder WC\QQ}
“The American Indian &s a Minoqidy Group Problem," The N
American Indian,.II, no. 1 (Fall” 1944), 11; cited in Tyrag ’
Histo:y of Indian Policy, 197% pp 143-144), ‘ *\\ Pt

\

Recart statistics indicaaé two-thirds of thq 1ndian student population is ‘4n public
sch This fact alone‘reands us tgathqqgfcnt and historioal issues and problems

indi;n education are %}ters that all edy Sbous must contend with, The role,of the,
BIA an be .extremely helpful to others 1if hertaiqxﬁew almest radical, yet 1ogical

are taken which wiljfgmre cleazu¥ldelinea the lessons of the past and suggest

dirdctions for Lhe future, o ; e
BIA experlence in Indian affairs, dates from 1824 whon the Office of the Bureau of
in' Affairs was created within the War Department. That office howéver, inherited
h in policies from Enplish colonial policies and offices. As such, there is a
tory of almost over one and a half centuries which the BIA can c¢laim as a heritage
legacy. The history of more clearly seen educayfon program development-begins about
0 during tlfe so-called reservation period. Up fo that time, missionary «¢roups were
primary agents in Indian edication., In eititr case, federal procram or missicnary
¢ncy, the effort was made to bring Indian society into conformity with what was
sidered more civilized. Since those days, various experiments, and efforts have been

Lo 5 -
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*.followed by reflecting #nd fluctuating golicies between enforced assimilation to a
bencvolent paternalisn/which espoused a osttion i{n support of cultural relativity

and self-determinatiory. \

On a broader shorizon  the entire syeep of‘ﬁnstitutional and cultural confrontation
between native peoples and European civilization has been concerned with the issues
of incorporating or, acconqqdating Indian society M oa preater social, economic and
cultural system in/which the oririns and destiny of either were not always similar.
That issuec was often resolved by pragmaticXmiIigary‘or pokitical measures.. y

[ ' ' \\\ ¢ ,

There is, howcvg#, a lesson to be learned from the“pgst attempts by European govern-—

ments to inteerate of—asaimilate 'the Indian \socigty. ~Jh&® process or policy has too

often been focuged on one.oZ\two of many-vital clements that define socfetal sysgem:

These clements jare the religfous, economic, political amd>social systems or institu-

tions. The coftact-conquest patLern was usually ‘characterized by a sequence that

- began with religious conversion and followed by political integration in the new

‘ soclety. Ecodomic interration lagged-bhehind ar sometimes did not enter at all into
t chande process. As a result, the charactefr of integration of Indian sdciety into
the\pew socliety was often determined by foéﬁé\qn either religious,. political or an
econohc bas¢ that did not «evelop the native dmmﬁnlgy base. The Indian gommunity
tended ta refain=in an "evolutionary cul de sat' as Edward Spicer describes. the
phenomenon®™y{ Without a comprencnsive approhch ¥hich acknowledges the total interre-
lationship gf "relieious, political, cconomic and social systems, the Indian
tommunity 1f likg¢ly to remain essentially traditional and. without the prowth potential
to move to mewer levels of orcanization. The ignificance of the social structure in
context wifh the other factors is important:’ )

. ’ Y

greatesr continuity in social structure there was the least
degree of cultural replacement and hé¢nce the lcast change

/ in the direction of the dominant culture. (Spicer, p. 586).
In relation to this statcmentJ’Indian education in many ways can be reduced té?one
fundamental factor:, the family and cormunity. While that factor may seem to have .
conmon meaning for all'cgucatidn today, it has|certain special considerations for the -
‘Indian people. The discussions of James Colendn on the issue of home versds school in

|
ceennldt appears that in those inst\nces wherée therc was

.student achicvement, other studies on the origins of alicnation and countless references

. “*tdythe need to combine affective and cognitive dimehsions in educational strateey and
pedagogy seem to bring a special charee to Indian education objectives and methodology.
Often we can still deseribe the Indian family in extended family terms. That' family ’
4s still able to relate to a major comnunal sogiety system. As a result, the Indian

community must begin to recognize itself in_a gore comprehensive way as anm educational .

support group, resource and training element, innovator of special'educatioh progr¥as. |
This situatipn jconcerns the meaning of "Self;dctgrmination." Self-determinatién for
Indian cormuhities is a very gomplex matt®r. Mr, Sam Deloria, Direttor, Indian Law’
Center, University of New Mexico, has commented on the meaning of the forthcoming
of the American Indian Policy Review Commission: ' :

.

The commission 1is a great opportunity,ﬁbut“it's a danger too.
There are some inconsistent policies with respect to Indians,
and these policies may not be susceptible to resolution in one
report. There's (Federal) trusteeship and there's self-determi-

nation. You really can't live bota. (Natiorial Observer,” February
15,.1975). a / -

- more -
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- Further, there is provision in the Cobmmission's study for the. consideration of
alternative systems of representation of Indian tribes in the national government.
It is sugpested that some form of representation of Indi@n people in the senate or
house can be considered. Further, very recently it was disclosed in lécal newspapers,
that a report, "The Role of the Interior Department,in the Leasing of Indian Lands"
suggests more attention to the gravity and complexity of tribal dealings in land or
business development. It is imperative that safeguards be mainta#fed that will ,
guarantee traditional protections in both legal and culturdl aspects of reservation
land and tribal political control. (Santa Fe MNew Mexican, February 16, 1975).

These remarks on contemporary events and’ developments suggest the‘Indian community is
entering one of the most significant;and difficult eras of its history. At no tirme
in the past has there been such complex, rapidly developing challenge to the community.
At the same time, there is no precedentsfor the number of opportunities for Indian
people to work in their own behalf. The degree to which that self-actualization,
self-development and final self-determination will occur greatly depends.on attitudes,
policies and practices of all agencies that al with the Indian people. Self- —_
determination .in Indian education has top o#ten been defined in political terms: if
only the local Indian community can gain a majority control on the local sehool board
then all problems will vanish. That is not the case. Self-determination nust also
include the ability of the Indian community to affect the total character of education
in line with special needs of the Indign community. ZThose néeds concern not only
dlearning special skills in the cognitive sense but learnifig how such skills will
strengthen the affective elements of personal and collective conmunity life, All

” agencies must see a role in the recognition and support- o% an alternative educational
system'which may be physically located on an Indian reservation or conceptually a
system with specific meaning to the educational prograns of public schools. =

5.

The current legislation, particularly S. 1710, mist also?Qe evaluated in relation to:
(1) how well rovisions or mandates fracilitate rapid assegsment of needs, (2) recozni-
tion of options or alternative systems in seeking solutioms to- problems; (3) developrment
of sensitive research progranms that approach Indi community education on an integramed
multi-disciplinary basis; (4) organization of res?grce information on earlier programs -
or corollary activities. : !

£l
.

A . 2y '
In short, has S. 1710 or other legislation accomplished significant changes in tradi-
tional governmental agencies? The Meriam Report, Havighursd and other reports attest
to the fact that iwnlementation of récommendation is a histoty of fnstitutional struggle
in relating natidnal policy to ’a diverse array of realities in the dian community.
The BIA and others must have capability to deal with assessment ining, resource
fdentification and refinement of objectives on a multi- discipline and nulti-level
approach. t(hile the current’ legislation fails to establish certain nechanisms for the
proper implementation of the new programs, certain optiogs for ' this purpose may exist.

E 0‘
1. Provide for a federal interagency 6ouncil ich will establish -
,researph and development support for the pr¢v¥isions of the new
lepislation. °As indicated in remarks by Mr.“Deloria and the Land .
Leasing report, we must fully realize the deep and sensitive ‘
relationship between culture, economic development and comaunity
stability. Education program development must rely on full ' e
utilization of resources and data from other projects or programs.
» The question emerpes, how readily available are the findifs of,
. Natjonal Science Foundation, National Institute of ‘Education or
’ countless other agencies on, Indian education. What are potential‘t

o
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h g : T
. Values or services to be derived from educational technology
in satellites,'computer and other progzramg? How are these
findings collated and disseminated so that the.resulls can be
used in clarifying national policy or program ‘direction in
Indian e¢ducation. , . . °~ux\\

* -2, Reglonal apencies of the BIA or other agencies should :
have multi- disciplinary terms assigned or available to the ‘ o
. federal, state or other .agency office or staff. Regional ‘
‘ 'differences are critical in understanding tribal, economic
' resource, state-tribe and many other ¢ontingencies. With the
added dimension of a select team of professional educator, ‘
anthropologist (of the Spicer- type). historian, legal historian : s,
and systems analyst‘ among others, the gov®rnment admimistrator -
has benefit of many percept}ons and perspectives on the develop-
ment of proorams under the legislation. In this regard, we need
to understand more fully .the applicability of the coordinator
centers used in Mexico in Indian program administration, *

Impressive accomplishments have beenwmadq»py BIA, U.S. Office of Education and
_Johnson o' %alley prograris in teacher and educational adminisgrator trainin

" curriculum "development and bilingual-bicultural education programs. Our concern is
to what extent these have been evaluated and oraanized as a body of knowledge or
identification as an alternative educational system. Or are these efforts seen as a
series of projects whose ultimate meaning in new educationaljiheory or technique re-

mains vague. C - .
. o , ,

<

If seen as programs, can one, for exanplp, deternine what the total number of bilingual
education prografhs are in the Indian community, to what extent have these been' ST
successful in whatever range of stated objectives, how do these compare with othex

‘prograns dealing with Indian languages or other languases, how 'do they conmpare with+ Q%
other countries™guch as in Mexico or South American, and what is the overall implct of 3]
public schools educational desicn or in areas of multicultural education? | > .

Have we truly initiated educational research which incorporates the erbertise of T
Indian community authorities? 1In this regard we are concerned with research dn: " i
() understandirg the community resource and developnent process, a process.that ins
cludes recognition, development and application of hunan and material rdsources unique

to the Indian community; (2) determining to what extent we have ‘fully understood and
utilized the measurement of culture from the internal (enic) perspective. It is

pqssible perhaps to. utilize persons who ark training as indigenous Lgnpua"e program
instructors as colleagues in cultural lingquistics rescarch such as the study on an
Apache Uritinﬂ System done by Dr.‘Keith Basso, with two Apache colleagues, one of

vhom, Silas Johns, was ‘a medicine nanlf_ i . . L

In early childhood education where older adults are conpleting tra1u£ programs in

this fiecld toward dggrees. In such gases, aides continued close conta@g with their SN
Indian community as parent, tecacher and member in a tra¢itional cultuﬁal system we

should bepin to investigate the possibility of cducation prograns vhich may be

functional programs much like that considered {n Humanistic or confluent education
approaches. o - S .

‘ R
’

There arc other areas of program development in which. certain~TEVels of expertise and
~accumulation of data suggest we can possibly initiate a new kind of research within the
concept of alternative educational systems. :

o . . . ) . v

Y

-~ more = - _
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Does the current lesislation address the issue or concern of research? What type of

research are we defining. for other agencles to conduct “in partnership fashion with

the Indian comaunity? 'Does the BIA maintain and espouse an explorative as well as

descriptive research function in such areas or does 1t advocate for similar applied
: research in other areas of government? :

We have conducted® ajor studies in the achievement of Indian students all too often

no® very satisfactory in the results) That is the output side of research. At hand

is the opportunity to begin study on the input level which includes the meaning of home,’
parent and comntn ty in relation/to student or-school program developnment. .

i;'a range of on-going and immediate research and deNelgpment

tes gdbcrnment administrator, social scientist, Indian com—~
on program developer. : '

Qo . ‘ -

What is sﬁggesteafhe
processes which in'cagpo
" munity expertise and dducat

S The character of national and pional Indian education development suggests -that we
. must develop better regional\and ocal data on the characteristics of ‘gelationships
* between Indian commun’fies and outside institutions, agencies and programs. .
Whether at local, regional or national levels, there must be some way to combine and _
coordinate information on community development through a scientific, humanistic process
* whic¢h would constantly test the efficacy of national lpg}slation{ In Spanish colonial
law, Viceroys in the New World had the pterogative of responding to the Crown's
instructions with the phrase, '"Obedezco pero no cumplo,'" "I obey but do not comply:"
As such, royal law was mecasured by‘itg\hpnefit or disadvantages on a local basis. S
, : - N ' : , . S
In a recent address to the American Anthroﬁblogy Association, Dr. Miguel Leén-Portilla,
dean of Nahuatl (Aztec) lansuagpe and culture sﬁudigﬁ, dgscriﬁ%d the situation which
faces us today. In his appruisal of culture change, Dr. Ledn~Portilla pqinted out alk
cultures today are endangered,.whcther national entities’ or minority groups. Causes for
‘ this predicament are found in acceleration of processes of change, technological "develop- "~
ments, mass communications tfiat bring péoples together, bitter confrontatiops of — wm=s
. econonic interests and.''....the ambitdions of variodus types of kegenonies.”" ‘In objerva-
tion of these recalities, he asked: Yoo . ) :
"Are not soq}ologist;\pgélosophers; historians and
anthropolonists, whg ha perceived the pyedicament
of an éndangered culiture, profeséionﬁlly oblized to L R ST
investipate the inneymost meaning of this, iks . = - ]
’ o causes and possible donsequences? Shou they' not : . .
{ be concerned with making the reggits of thedr ré- b . .
- search known, espeéially to those who indeed do hold . - . .
. ’ the power to make political, $§ocial and economiec L
. decisions?" ' 4 : : T, *

~ (PR

Four concepts facilitate the approach to the situation ac§6rding ta’ Dr. Ledn-Portillas .
. : ’ &‘: 4 i
1. Sense of identity which denotes ".....a consciousness shared by 'z . T
the members of a society who consider themselves in possession of * '
elements and traits...”" that are different from others. Cultural
diversity is\based on language traditions,beliefs, symbols, value ,
.o systems, a senge of origin and sense of destiny, "shared in common,
defined by ancestral territory, a worll vision," sometimes described

as an ethos. Culkural identity is essential to the existence of any e

N N -
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group. 1t is essential in defining'ahd egriching possible forms
of interaction "......and participation within the context of a ™\
’ ' larger social or national entity." ’ ‘ A :
N . - . e , Lt R ’ .
' 2. Acculturation or the contacts and relationships bbtween groups A
with different cultures. .Its forms ‘are positive and negative.

. , ~ .
‘3, Nepantla, a term from classicdl néhuatz, its literal meaning
' "caught in the middle" describes the statug of many in the present .
. N set of situations affecting minority groups.

v o

to the environment, the introduction of, changes in it, with the |
purpose to make of it the home of the community--the homeland-——whose
resources are to be used for the well being of the group. The
function of ecosis, requires ".....a key role..v [be ‘plaked] by
o world vision, the traditioms, the value system, the symbols and '
- " . institutions of the group." Ecosis implies uninterrupted processes
) . u of change, whether in the internal structures of the proup or in
. the forms and techniques by which the natural environment is dealt
" with. o . . -

N 4., Fcosis refers to the iéructuring of community, its “adaptation

—

. . § - N .
The' situation is eritical, and Dr. Ledh-Portilla urged new approaches in educatipnal
done from the inside and the outside of tndficultural:groups. He urges, "....gtudies’

-~ ~should be doné by nembers of a culture on their own gulture; his will lead to an
enriching of their own consciousness of identity by ¢ontrasting it with the images

# -+ research and program.develppmént which provide opportunities for investigatidh to be

that others have of it. Oﬁiqions coming from the outside will then be corisidered more

o "gz}tical%z_qqg_éhus they will not easily baéome,ve@icles of subtle pressures for .

induced acculturation.” [emphasis added.] . .t

-\Kll these remarks are familiar in the history of Indian education. They underline
obvious and logical next steps to take in developing a new policy with real hope for

and to conduct on-zoing research whichdwill deepen thelir own sight into the
significance of a changing character in the Indian cowmraunity. The key to full and

efforts. The necessary chanmes that must taKe plage in the BIA or other agencies are
are also unprecedented.

© In the final analysis, tlie decades beforé us are times described in terms of:

£
-

The ultimate ‘purpose of futurism in education is not to create,
elegantly complex, well-ordered, accurate images of the futuye;

but to help learners cope with real life crises, opportunities.

and perils. It is to strengthen the individual's practical ability
to anticipate and adapt to change, whe;ﬁs;\;hrough invention, 1in-

formed afqulescencé, or through intellfgent\ resistance. .
. , . : . by o .
To function well in a fast-sNifting environ®nt, the learner must ;

have the opportunity to do more than receive and store data; she or

4 L

10 - a S S

implementation and success. The BIX and sister federal agencies are obligated to con-
duct ‘inventories of their own resources, devise more_ efficient ways to deliver services

’ uynprecedented. -One must rémember that the changes and pressures on Indian communities

-

guccessful interpretatiod or ‘function of self-determination is the degree to which the .
external agemcies are modified,to be truly responsive and supportive in the communities

e




‘gstudies that haverm‘gfd timé in the question of Ind
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* ~ he must have.the opportunity to make make change or fail in the attempt.
This implies a basic modificatfon pf the relationship between ed-
4 ;ucacional theory and w%acticb. (beler, ed‘) Learning for Tomorrow
The Role of the Future in Fducation, p . 13) \

~

*

. e
* ]

It {s, of course, hope;\khat the future does not ho d angther Meriam Report or similar
an zﬂucation. Rather, we hoped

for the future report3-to be significant assessments §n the. rapid achievements that

will have taken place because of - the fully developed ar enlightened proyrams'ghat

occurred in Indian education over the next generation. Ther:%i§ great opportunity to

implement the long standing reconmendations, but not without majQr -alteration of

educational stratefily and design in the field of Indian -community developmeut role of

outsid¥ agency gllministrator. c R
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